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Learning and Teaching 
 

At Skinners’ we believe that outstanding teaching leads to outstanding learning.  Outstanding 
assessment makes sure that this is happening. 

 

Outstanding learning results from a carefully planned sequence of outstanding lessons. Planning 
outstanding lessons entails five stages: 
Focus Knowing what it is that you wish to achieve 
Energy Harnessing the necessary resources and motivation 
Model Taking action with yourself first 
Action Taking responsibility for the outcome 
Reflection Adjusting actions and modelling through feedback 
 
Outstanding lesson display the following principles: 
 

• Respond and adapt- flexibility 
• Subject and pedagogy-knowledge and enthusiasm 
• Relating to students – enjoying their company 
• Striking the right balance – pace 
• Supporting great teaching – motivation evaluation and reflection 

 
The SIP identifies the promotion of outstanding teaching and learning as a key aim. This is 
supported by departments and through performance appraisal. 
 
Differentiation 
Although Skinners’ School is a selective school, and the range of ability found in some schools is 
not so marked, pupils do vary in their capacities and abilities.  Their needs must be catered for.  
Appropriate differentiation is simply the provision for pupils with specific needs, whether it be 
because they have an identified SEN, or whether it be because they are considered gifted and 
talented. 
 
Departments should be alert to the possibility that a pupil may have an unidentified SEN, and be 
willing to refer to the school’s SENCO for assessment. 
 
Within schemes of work, differentiation should be incorporated as a matter of course.  Such 
differentiation could include ‘differentiation by outcome’, but this should not be the only means of 
provision.  Differentiation should also be offered through task, expectation, grouping and many 
other possibilities. 
Departments should also offer differentiation in order to stretch and challenge the most able 
pupils. This should be in the form of: 

 extension materials for pupils who finish tasks early 

 alternative materials where the standard fare might lack sufficient challenge. 
Material to support the most able should satisfy six criteria: 
 

i) It should challenge through quality rather than quantity of the work provided. 



ii) It should provide challenge through the nature of the task rather than the time offered in 
which to complete it. 

iii) It should be sufficiently open-ended to provide opportunity for self-direction and 
independence of thought. 

iv) It should provide opportunities for originality and imagination. 
v) It should involve primary sources or first-hand experience, if possible 
vi) It should be evaluated after use by the pupil. 
 
All teachers must highlight in their markbook students which are regarded as More Able, SEN, 
FSM or EAL. 

 
Homework  
There is a strong correlation between homework and student performance for advantaged, middle 

class students. It is not hours of homework but the quality and the discipline of completing 
homework that supports student achievement. Homework is most effective when: 

 It is done by the student to the best of their ability. 

 Students have a quiet, designated place at home to complete homework. 

 Students develop a routine for completing homework at home. 

 Parents are supportive and encouraging. 

 Teachers plan for homework as an integral part of the student learning. Setting long, 
tedious homework does not improve student learning. 

Skinners’ homework procedures are outlined in our Homework Policy 
 
 
   

2. Assessment 
 

High quality assessment is central to learning and teaching.  Assessment must be regular, 
accurate, helpful to pupils and teachers, and manageable. It must give positive encouragement 
and motivation towards higher academic and personal standards. It must promote a partnership of 
learning between teacher, student and parent.  
 
Heads of Department are responsible for the assessment schemes in their department.  
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(i) Marking – Please also see the School’s Literacy and Numeracy Policies. 
 

a)  Marking should be regular and thorough, with as short a ‘turn-round’ time as possible. Books 
should be seen at least once a fortnight but this will vary depending on the number of contact 
periods.  
 
 
b) Departments can choose their own grading system, which should be consistently applied 
across the department. 
 
 
c) Grades should be supported with formative comments to outline areas for improvement allied to 
individual targets.  Use of WWW and EBI (or equivalent) is something pupils and parents 
understand and should be used by all teachers. 
 
 
d) (i) Marking must take into consideration the Core Presentation Policy: 



 

 All work should have a date and an appropriate and correct title for the work. These must 
be underlined.  

 All work should be written in the pupil’s best hand-writing using a blue or black pen.  

 Drawings should be done in pencil. When underlining, a ruler must be used. Other straight 
lines must always been drawn using a ruler, for example axes for graphs.  

 Books should not contain loose sheets of paper and handouts. These should be trimmed if 
necessary or folded then stuck into the exercise books.  

 Any mistakes must be crossed out in pen using a ruler.  

 Answers must be in full sentences unless there is a specific instruction not to.  
 
e) Marks are to be recorded in mark books, on grade sheets or profile sheets, as appropriate.  

 
 
f) Pupils should respond actively to marked work by:  
 

 Reading comments carefully and understanding grades/marks  

 Doing corrections and responding to written comments, evidenced through progress in the 
quality of work 

 Seeing marked work as part of a dialogue between student and teacher 

 

 

g) Teachers should assess a wide variety of working styles: written, oral, individual work, group 
work. High quality AfL must underpin our assessment procedures. 
There should be evidence of peer or self-assessment at least once a term. 
 
 
h) Departments should establish their own guidelines on marking policy, to be adhered to by all 
teachers in the department. There should be consistency of marking in style, method and standard 
across a department, with those standards moderated at appropriate work scrutiny windows. 
Departments must record centrally, at least once a term, a level for each pupil, to assist tracking. 
 
 
i) Departments must make explicit to students the standards of work that are expected, and must 
take appropriate action to ensure that individual students reach the standards of which they are 
capable. Teachers must explain to students how the grades awarded relate to relevant success 
criteria. 
 
 
j) Rewards such as house points, postcards home or certificates should be awarded as 
appropriate.  
 
 
 
 
 
 
 
 
 
 
 
 
 



(ii) Assessment for Learning 
 

Pupil involvement in assessment is crucial for high quality and effective feedback. 

a) Informal involvement should take place through ensuring that students study their marked work 
and respond when necessary.  

b) Where the nature of the work facilitates it, and at appropriate intervals, pupils should be  given 
the opportunity to assess their own achievements in specific pieces of work and the work of their 
peers, offering supportive comments and guidance for further improvement. 

c) Teachers should discuss individual pupils’ progress with them whenever possible.  
d) Pupils are encouraged to reflect upon their work and to set individual and timed targets for 
improvement 
 
 
(iii) Internal Tests and Examinations  

a) Tests are given by departments according to the nature of the subject.  

b) Formal internal school examinations are held in June for Years 7, 8, 9, and 12. 

Mock examinations are given to Year 11 students in December and to Year 13 students in the 
spring. Year 10 end of year exams are taken just after Easter. 

c) Answers and results are discussed with pupils and results are shared with parents. 
 
 
 
(iv) Reporting to parents 

 

Please see the Skinners’ School Reporting Policy. 
 
 
 
(v) Targets 
 
Key Stage 3 targets are based on CAT tests which are taken at the start of Year 7.   
Key Stage 4 targets are based on CAT tests which are taken at the end of Year 9.  
Sixth Form target are based on ALPS. 
 
Subject teachers are encouraged to monitor these targets and to use professional judgment to amend them, 
especially upwards. These adjusted targets will be recorded on pupil tracking sheets and our given to pupils 
as their year target. 
 
Targets must be recorded by pupils on or in the front of their exercise books at the earliest opportunity in the 
school year. 
 
 
 
 

 
Principles of Assessment 
 

 Assessment must be formative as well as summative to promote student progress. 
 Assessment must be developmental focusing on showing progress throughout a Key Stage. 
 Assessment must be consistent across all departments. 
 Assessment must be centred on metacognition and a growth in mindset approach. 
 Assessment must be robust and reliable. 
 Assessment must be understood by the students and their parents. 

 



KS3 Assessment  

 

 

 

Action by departments: 

 Each department will need to produce a grid of grade descriptors. There will be five for each Year group Year 
7-9 

EP, A,  B,  C  and  Working towards C 

 

 Each department will need to use this grid of descriptors to track the progress of each pupil across the Key 
Stage.   
 

7/8/9 EP 
GCSE Assessment Objectives for A*, Blooms’ Taxonomy highest levels, old KS3 

descriptors, but made appropriate for each year – Year 7, Year 8, Year 9 

GCSE target 

A*/9 

7/8/9 A 
GCSE AOs for A*/A  grade, High Bloom’s taxonomy, old KS3 descriptors, but made 

appropriate for each year – Year 7, Year 8, Year 9 

GCSE target 

A*/A/7/8 

7/8/9 B 
GCSE AOs for A/B grade, middle Bloom’s taxonomy, old KS3 descriptors , but made 

appropriate for each year – Year 7, Year 8, Year 9 

GCSE target 

B/6/7 

7/8/9 C 
GCSE AOs for high C low B grade, mid to low Bloom’s taxonomy, old KS3 descriptors, 

but made appropriate for each year – Year 7, Year 8, Year 9 

GCSE target 

B/C 5/6 

Working 

towards C 

GCSE AOs for C grade, low to mid Bloom’s taxonomy, old KS3 descriptors, but made 

appropriate for each year – Year 7, Year 8, Year 9 

GCSE target 

C/4/5 

 

 

 

 

Old 

KS2 

Level 

PESE CAT – preferred option for baseline 

target setting 

Year 7 Year 8 Year 9  KS 4 

Expectation 

        GCSE 

Grade 

     9 EP  9 

     9 A  7/8 

    8 EP 9 B  6/7 

    8 A 9 C  5/6 

  Exceeding 7 EP 8 B    

6 Top Secure – majority of Year  (75% A*/A) 7 A 8 C    

5 Mid Developing 7 B     

4 Bottom Emerging 7 C     

  Below Working 

towards 

7C 

    



 

KS4 and KS5 Assessment 

 

Students’ work during KS4 and KS5 will marked and assessed against published marking and 

assessment criteria as published by the relevant examination boards.  

 

 

GCSE course information may be found here: 

http://www.skinners-school.co.uk/uploads/GCSE%20Booklet%20Feb%202018.pdf 

 

 

A-Level course information may be found here: 

http://www.skinners-school.co.uk/uploads/Sixth%20Form%20Prospectus%20Sept%202018%20-

%20final.pdf 
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