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Gifted and Talented Policy 
Teaching ‘more able’ students. 

 
No matter how you crack it, all of our students are or have the 
potential to be ‘able’. Therefore identification is less important than 
providing top end challenge for all.  
This policy therefore looks to offer practical guidance on how best to extend, 
motivate and challenge our very able students.  
 

Gifted and Talented learners 

Gifted and talented learners are defined as those who have one or more abilities developed 
to a level significantly ahead of their year group (or with the potential to develop those 
abilities). 

Gifted describes learners who have the ability to excel academically in one or more subjects 
such as English, drama, technology, science, geography. 

Talented describes learners who have the ability to excel in practical skills such as sport, 
leadership, artistic performance, or in an applied skill.  

The DfE defines 'gifted and talented pupils’ as the top 5-10% in every school, regardless of 

its intake.  'Gifted' pupils are defined as those who evidence high attainment or latent high 

ability in academic subjects; 'talented' pupils are defined as those with evident high 

attainment or latent high ability in creative or expressive subjects or in sport. 

Quantitatively 3-5% of the population may be gifted. Some definitions plump for 10% others 
as much as 20%. Given that our intake equates to the top 10% of the population, then 
any/all of our pupils may be classed as gifted. However, we shall follow the DfE definition.  
This means that departments should identify Gifted and Talented pupils in each class. In a 
class of 30 students 1-3 are expected on average to fall into this category. 

The responsibilities of departments within the overall scheme are twofold: first, identifying 

gifted and talented pupils on a subject basis and, second, making appropriate provision 

within timetabled lessons and homework arrangements for those deemed gifted and 

talented in the subject(s) taught by the department. 

This document is to help colleagues in doing the first part – the identification.  

Departments to identify their Gifted and Talented students in the summer term ready 

for the next academic year.   

 

 



What Makes Giftedness?  

                 Renzulli    

Research has consistently shown that persons who have achieved recognition because of their 
unique accomplishments and creative contributions possess a relatively well defined set of three 
interlocking clusters of traits.  No single cluster "makes giftedness." Rather, it is the interaction among 
the three clusters that research has shown to be the necessary ingredient for creative or productive 
accomplishment.  Other factors that seem to impact gifted behavior are personality and environment. 
(Renzulli, The Schoolwide Enrichment Model, Creative Learning Press, 1985.) 

 

Defining Giftedness 

Defining giftedness has long been a challenge. Historically, the progression of definitions 
has ranged from "conservative," which focused on high intelligence and the top 1% of the 
population as measured by IQ tests to more "inclusive" definitions which included multiple 
abilities, creativity, and contributions to society; and comprised the top 20 percent of the 
population.  The literature on giftedness reflects continuous efforts to construct a more 
exacting and accepted set of traits that define the constructs of giftedness.  However, the 
commonalities found among definitions of giftedness can be used to develop an operational 
definition of gifted individuals. Generally, giftedness is defined in terms of a type and a 
degree of exceptional ability that is coupled with high levels of motivation and 
creativity.  Quantitatively, the top 3 to 5 percent of the population are thought to be gifted, 
although some suggest as high as 20 percent of the population may be "gifted." 

Above average ability is the first criterion for identifying gifted persons. General intellectual 
ability is measured by tests of general aptitude or intelligence with scores ranging in the 95-
98 percentile or two standard deviations above the norm.  In terms of an intelligence 
quotient, the gifted are those individuals having an IQ of 130 or higher.  Sources commonly 
cite IQ scores and their corresponding labels as follows: 

 85-99 Lower normal  

 100-114 Upper normal  

 115-129 Bright  

 130-144 Gifted  

 145-159 Highly gifted  

 160-above Profoundly gifted  



Traditionally, persons with general ability are referred to as "intellectually gifted" 
individuals.  Persons with specific ability, or the capacity to acquire knowledge and skill of a 
specialized kind and within a restricted range, are referred to as "talented" individuals.  All 
individuals who demonstrate above average general abilities or specific talents, and whose 
potential for accomplishment is so exceptional or developmentally advanced, require special 
provisions to meet their unique needs. 

Characteristics of the Gifted Child 

In order to identify high potential, educators and parents should be knowledgeable about the 
characteristics of gifted children.  Many of the characteristics are exhibited at a early age.  A 
gifted child may manifest many, but not all of the characteristics.  Some of the 
characteristics, such as task commitment and creativity, are characteristics that can be 
developed. Listed below are some of the characteristics of gifted children (including some of 
the problems that may be present - in italics). 

Learning Characteristics 

 Learns rapidly and easily; may resist doing routine work or works in careless manner  

 Prefers complex and challenging tasks rather than basic work; may resist 

challenging work for fear his/her struggle will be seen by others  

 Knows about many things of which other children are unaware, retains knowledge  

 Verbally proficient, exhibits advanced vocabulary for age or grade level  

 Reads with comprehension at an early age  

 Skilled in problem solving  

 Recognizes relationships  

 Questions critically  

 Displays curiosity about many topics, keenly observant  

 Transfers learning to new situations  

Creative Characteristics 

 Displays intellectual playfulness; asks many what if questions; may be a 

nonconformist  

 Challenged by new ideas  

 Enjoys experimentation; invents new methods or solutions to tasks; may daydream, 

be absentminded, lose work  

 Displays a keen sense of humour or sees humour in subtle situations; may be the 

class clown, make jokes or comments at inappropriate times  

  

 Sensitive to the aesthetic characteristics and value of things  

Motivational Characteristics 

 Has passionate interests, easily absorbed in activities and thoughts; may be 

unwilling to do other activities  

 Persistent in seeking task completion  



 Prefers to work independently, requires little direction; may dislike cooperative 

learning  

 Assumes and discharges responsibility; may dominate others  

 Strong beliefs, opinionated  

Social-Emotional Characteristics 

 Has strong sense of justice; may assertively oppose injustices  

 Self-confident; may believe he/she is valued for what he/she can do rather than who 

he/she is; may fear loss of regard from others if exceptional ability is lost  

 Prefers older companions  

 Tend to be perfectionists; may be self-critical and critical of others, may work slowly, 

procrastinate  

 Bases friendships on similarity of interest rather than age  

 Adjusts easily to new situations  

 Is conscientious and truthful  

 Friendly, helpful 

  

 Identifying the Gifted Child 

Identifying signs of giftedness is not an exact science. Nevertheless, good identification 
procedures yield information about students who have needs beyond the standard 
curriculum and would benefit from enrichment options. 

 

Multiple criteria 

Multiple criteria should be used for finding students with special needs. Objective indices 
such as standardized tests or IQ tests used in combination with subjective judgments such 
as teacher observation and parent nomination provides the best means of developing a 
talent pool of potential. Parents, although not always completely object, are adept predictors 
of giftedness.  

Formal testing 

Formal testing was once considered the absolute measure of giftedness.  While IQ tests are 
only one measure of intellectual abilities at a given point in time, and they should not be 
used alone, IQ tests still remain the single most effective predictor of academic success. 
Testing can be particularly useful in finding areas of strength.  Any intelligence test should 
be thought of as assessing a minimal level of ability.  Research indicates, however, that 
other factors must be considered in the selection process because gifted behaviours can be 
developed in persons who are not necessarily those who earned the highest scores on 
standardized tests. Today, testing is considered to be only one way of measuring and 
verifying giftedness. 

 
 



 

Identifying the Gifted and Talented at Skinners’ (ie. our most able students) 

Assuming that the gifted and talented are likely to make up between 5 and 10% of each 

class, then we might expect between 1 and 3 pupils to fall into this category for each class of 

30 pupils. The best way of identifying this list will be to use a multiple indicator approach: 

1.  Academic and test results 

Formal, academic and IQ tests are an obvious starting point but are not the 

exclusive measure.  Given that our intake equates to about the top 10% 

nationally PESE and CATs scores will not be sufficient to differentiate alone.  

Teachers should look at the CAT scores for their classes to see who the top 

performing students were and then compare this list with their mark books. 

2.  Consider Learning, Creative and Motivational and Social-Emotional 

characteristics above.   

3. Professional judgment.  Although somewhat subjective this measure may still 

be extremely powerful especially when used alongside the other indicators. 

Remember we are considering not only the highest achievers but also those 

with the potential to be so. 

 

 
Working with Gifted and Talented pupils 
 
(based on the work of Dr Joyce Van Tassel Baska – The Jody and Layton Smith 
Professor Emerita of Education and former Executive Director of the Center for 
Gifted Education at the College of William and Mary in Virginia. It is also a product of 
research undertaken by BACE – Brunel Able Children’s Education Centre, Brunel 
University. 

 
1. To outline the need for differentiation and what this means. 

2. To provide examples of models to help achieve this differentiation. 

 

1. Differentiation Activities. 
Differentiation definition – The process of differentiation is the deliberate adaptation 
and modification of the curriculum, instructional processes and assessments to 
respond to the needs of gifted learners. 
The crucial thing here is that it is not individualization.  It is not something additional 
or different but the same done more appropriately. 
There are four elements to differentiation for able learners that have been shown to 
work.  These four elements combine to give progression for able learners. 
 

ACCELERATION    COMPLEXITY   CHALLENGE    CREATIVITY 
 

 Acceleration 

Empirical evidence shows that the progression of able learners only occurs when 
they work together.  There is no benefit to anyone of mixed groups. 



Able learners learn at twice the speed of the average, so teachers should offer less 
time and fewer examples. 
Tasks set must be demanding in terms of intellectual challenge and in terms of time 
constraints.  A problem solving approach works best. 
Questioning is vital using top end of Bloom and modifications to Bloom. 

Remembering, Understanding, Applying, Analysing, Evaluating, Creating 
 

 Complexity 

The teacher should add in more variables and use multiple and complex resources.  
Encourage the learners to make links with other aspects of study or other subjects, 
spatially and temporally. Use multiple higher level thinking skills (again Bloom).  
Critically questioning sources, seeking motive and bias. 
 

 Challenge 

The teacher should add in more variables or constraints for consideration.  Content 
and stimuli should be more complex. Cross-disciplinary applications provoke 
intellectual curiosity and so should feature strongly. 
Demand explicit reasoning and justifications (De Bono).  
Problem – reason – conclusion 
 

 Creativity 

Subject specific constraints are important here. For example in science the use of 
scientific method or in design the use of a specification.  Principles and criteria must 
be clear. 
Provide alternatives for tasks and assessment. 
Emphasis is on oral and written communication to a real world audience or 
professional body. 
Clarity-creativity-challenge. 
 
Differentiation is not: 

 Choice alone 

 Project work for its own sake without direction or relevance 

 Independent student contracts that are ill-conceived.  This is important for our 

independent study.  It will not work unless teachers actively engage with it and 

direct the pupils to tasks (expectations). 

 
Conclusion: 

1. Challenge comes from teacher expertise encouraging the learners to engage with 

critical thinking in their subject area. 

2. Pace and challenge lead to engagement and motivation. 

3. Prior assessment and grouping of the most able. 

4. Questioning (Bloom) is vital. 

5. The encouragement of higher level thinking skills (de Bono) is vital. 

6. Limit time – incorporate the basic with higher level tasks. 

7. Acceleration, complexity, challenge, creativity. 

 



2. Curriculum Models. 
The essence of this lies in an understanding of how people, especially the very able, 
learn. 
How people learn: 

- New knowledge is constructed based upon existing conceptions and beliefs. 

- Usable knowledge is connected and organized around important concepts that 

support the transfer of learning. 

- The use of deliberate learning strategies to scaffold learning. 

All of the above points to the need to scaffold learning to provide a pathway from 
dependent to independent learning. In other words we cannot simply let the bright 
get on with it.  The process of learning is important but there needs to significant 
subject specific and concept frame-working to allow for metacognition.  Hence there 
needs to be a fusion of the curriculum with pedagogy. 
 
 

Curriculum and Assessment 
Lessons and sequences of lessons must have clear and shared goals and outcomes 
– learning objectives and learning outcomes. 
Assessment must be planned for and should be formal and summative and varied. 
Extensions (homework and beyond). 
The above all confirm the approaches we have been taking – AfL, curriculum maps, 
guided independent study, questioning. 
Research tells us that homework graded and returned promptly with guidance for 
improvement is the most important factor for student progress in the US (80% of a 
school year progress). 
 
 

Pedagogy 
 

Useful models: 

1. Concept Development 

2. Writing  

3. Reasoning 

4. Problem based learning 

5. Question and Research 

6. Creativity 

 
1. Concept Development 

Organise ideas into related categories through the use of systems, spidergraphs and 

webs.  This provides a brain compatible way of storing and manipulating information.  

It is great for revision and for brain storming. 

 
2. Writing 

Writing frames and writing models are similar ways of scaffolding. For example a 

good way of teaching essay writing skills is through models such as this one below: 

This may be used for teaching the structure of generic Geography A2 essays. It 



works as a sandwich where the meat of the essay sits between a strong introduction 

and conclusion. The student is reminded of the need to set out key points, back them 

up with detail, theory and case studies. The case studies may well come from a 

series of different spatial and temporal scales. An example of a generic A-Level 

essay plan is shown: 

 

POINT POINT POINT POINT

Introduction
(Define terms, introduce argument)

Detail Detail Detail Detail

Theory/Case 
Study

Theory/Case 
Study

Theory/Case 
Study

Theory/Case 
Study

Counter Points

Detail

Theory/case study

Conclusion – reference to command term

 
 

3. Reasoning 

Simplified reasoning terms might be: 

 

Assumption (beliefs, understandings) 

Evidence (information, details, facts, experiences) 

Inference (conclusions, reasons to support point of view) 

Concept (ideas, main topics, what the assumptions are about) 

Implication (consequences, what might happen). 

 

These points may be column headings for a web. 

 

 

 



4. Problem based learning  (PBL)  

This is popular in several UK Medical Schools.  It only works when guided so that 

plenty of useful information is provided.  The teacher operates as a coach to learning. 

It is supported by taking a De Bono approach and scientific habits of mind, for 

example: 

Curiosity, Creativity, Objectivity, Openness to new ideas, Scepticism, Tolerance of 

ambiguity. 

 
5. Question and Research 

There are three types of question model: 

-  Problem-based learning. 

-  Reasoning – what is the writer’s purpose? What evidence supports it? What 

inferences may be drawn from the evidence?              

-  Taxonomy (Bloom) 

These lead to the student finding out for themselves through exploring ideas, 

evaluating and reflecting. 

 

6. Creativity 

Creativity models include: 

    - De Bono’s six hats      
    - Synectics – taking two seemingly unrelated things and looking for similarities and 
links.            
    - Brain-storming 
    - Using visual stimuli, then asking open questions (how does this make you feel? 
What questions would you like to ask?  What answers would you like? With what 
aspects do you identify?).          
 

Overview 
 

1. Identification of the more able. 
Each department will update its record of ‘more able’ students twice yearly.  Firstly in 
January and then after the school examinations in June/July.  This record is kept on Sims. 
 

2. The SIP will have as a focus the promotion of outstanding learning and teaching. 

Each department through its own development plan will support these by developing 

outstanding learning and teaching through these five areas below: 

 

OUTSTANDING THROUGH FEEDBACK 

OUTSTANDING THROUGH DESIGN 

OUTSTANDING THROUGH OWNERSHIP 

OUTSTANDING THROUGH ENGAGEMENT 

OUTSTANDING THROUGH QUESTIONING 

(See SIP and departmental development plans) 
 

3. The curriculum and extra -curricular provision will promote not only breadth but also 

excellence. 

June 2015 


